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Informative assessment is not an end in itself, but the beginning of better 

instruction (Tomlinson, C., 2008). 

 

When assessment is seen as learning--for students as well as for teachers--

it becomes most INFORMATIVE and generative for students and teachers 

alike (Tomlinson, C., 2008). 

 

 

Formative assessment is a planned process in which assessment-elicited 

evidence of students’ status is used by teachers to adjust their ongoing 

instructional procedures or by students to adjust their current learning 

tactics (Popham, W.J., 2008). 

 

Formative assessment . . . delivers information during the instructional 

process, before the summative assessment. Both the teacher and the 

student use formative assessment results to make decisions about what 

actions to take to promote further learning. It is an ongoing, dynamic 

process, that involves far more than frequent testing (Chappuis, S. & 

Chappuis, J., 2008).



Copyright © 2013 Surviving to Thriving LjL.  All rights reserved by authors.  

1 

 

This is a type of formative 

assessment or small group 

collaboration. It allows students 

time to talk with a partner or 

people at their work table about 

the content that was just taught.  It helps cement the learning and is 

another way to elaborate the content. 

• Think. The teacher engages students’ thinking with a question, prompt, 

reading, visual, or observation. The students take a few minutes (not 

seconds) just to think about the question. 

• Pair. Using designated partners, students pair up to discuss their 
respective responses. They compare their thoughts and identify the 

responses they think are the best, most intriguing, most convincing, 

most unique.  

• Share. After students talk in pairs for a few moments, the teacher 

asks pairs to share their thinking with the rest of the class. (Teacher 
may also listen to groups as they are sharing.) 

• Variations: Think/Pair/Square (Join another pair and four students 
discuss), Turn and Talk, Elbow Partners. 
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Many students master the skill of explaining their own position on a topic, but 

fewer learn the art of listening to positions that differ from their own. However, this 

ability is at the heart of meaningful discourse in the classroom and is essential to all 

learning. In a truly learner-centered classroom, there is a free exchange of ideas that 

results in arriving at solutions to problems. Active learning results not from a knowledge 

dump emanating from the teacher alone but from a deeper understanding of the nuances 

and shades of gray that elevate knowledge.  

Value lineups help students to develop such in-depth knowledge by enabling them to 

explore core concepts and understand problems by having them first analyze their 

beliefs and then listen to the positions held by others. The value lineup is a structure for 

fostering peer discourse based on students' opinions about an academic topic (Kagan, 

1994). Students are asked to evaluate a statement and instructed to line up according to 

their degree of agreement or disagreement with the statement. After forming a single 

line, the queue is then folded in half so that the students who most strongly agreed and 

disagreed with one another are now face to face. Students then discuss their reasons for 

their positions and listen to the perspectives of their partners. This cultivates a broader 

understanding of the distinctions of understanding on a topic (Fisher, D., Frey, N. (2007).  

 

 

 

  



Copyright © 2013 Surviving to Thriving LjL.  All rights reserved by authors.  

3 

 

 

 

 

Give-One-Get-One 

1. Have students jot down 3 ideas they learned from the lesson. 

2. Direct them to get up and find someone at another table. 

3. GIVE ONE idea from your list to your partner. GET ONE idea for your 

list from your partner. 
4. Move on to a new partner and repeat the process. 

5. If your list and your partner’s list are identical, you must brainstorm 

together and ideas that can be added to both your lists. 

6. Continue until time is called. Use a whip to share whole class. 

 

Note: Exchange no more than one idea with any given partner.  

Consider give a grid for recording ideas.  

GOGO 
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Fist to Five 

Fist to Five is a self-assessment in which students 

respond to a question by showing the number of 

fingers that represent their level of understanding 

of the question or concept, with one (or none) finger 

being the lowest, and five fingers being the highest 

level of understanding. 

 

 

 

 

 

Thumbs Up 

Use “thumbs up” to check students’ understanding. Make sure 

students know how to display the following signals: 

• Thumbs up: “I understand   and can explain it.” 

 

• Thumbs sideways: “I’m not completely sure about   

 .”  

 

• Thumbs down: “I do not yet understand   .”  

 

Fist to Five 

5. I completely understand and can explain to 

others. 

4. I mostly understand 

3. I understand pretty well. 

2. I need more practice. 

1. I need help. 

0. I don’t understand at all. 
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Admit and Exit Slips are assessment tools that 
inform both the student and the teacher about 

the student's level of understanding. It is a quick 

and easy assessment as the teacher reads the 

students comments. 

 

Directions: 

1. Hand the student an admit card (blank 3 x 5 card/paper) as they enter 

the room at the start of class. 

2. Ask them to:  
• summarize yesterday's work or reading 

• state what they learned yesterday 

• state what they understood yesterday 

• state what confused them yesterday 

3. Ask them to hold on to the cards until the end of the class. 

4. At the end of the class, ask them to look at what they wrote down as 

they entered class. 
5. Ask them to revisit their comment and rank it on the following scale: 

1. My understanding is… 

2. Thorough 

3. Adequate 

4. Sketchy 

5. Not yet 

6. Students hand the card in as they exit. 

7. Teachers will use the information to guide instruction. 

Ticket Out Only Option: Use only as an exit strategy. Give students a 

prompt to complete. Write on Post-it or notecard. Pass in or post on the 

way out.  
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Twitter Board Activity 

 

� Edit the Twitter Card master to 

fit your class activity. 

� Make student copies on different color paper for each type of 

tweet/topic/question. 

� Each student completes one tweet 

for each topic.  

� Remember only 140 characters. 

� Place tweet on the Twitter Wall.  

� Have students check the Twitter 

Board to see other ideas. 

Use Tweets for:  

� Brainstorming 

� Formative Assessment 

o I understand_________________(green tweet) 

o I still have some questions about _____________ (red 

tweet) 

� Ticket Out 

o One thing I learned today…. 

o One thing I want to know more about…. 

Created by Linda Carpenter 
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Twitter @Classroom Name 

#Exit Slip 

 

Twitter @Classroom Name 

#Brainstorm 
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Response Cards is an assessment strategy.  
It is an easy way to engage all students in a lesson, to check 

for understanding, and to assess mastery quickly. The response 

can be created easily by the students or the teacher may have 

a set ready for students to use. True and false cards are one 

example. Students put a big T on a card and a big F on the 

other side. 

 

Students flash T or F to show agreement with statements about a lesson. In 

math, cards can be used to show math signs. In foreign language, verb 

endings can be put on the cards. Parts of speech may be placed on cards, 

formulas, chemical symbols etc. Response cards can be created to show 

agreement or disagreement to precipitate strong classroom discussion. 
Student responses can also guide the teacher in future instruction. 

 

Technology: Use iPads. Have students create a screen shot of a large T, 
F, or Green and Red screens. They can save these to their camera roll and 

hold up the appropriate screen. 
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The Review Test strategy is used 
to involve all students in reviewing 

subject matter and correcting 

misunderstandings. This strategy also 

gives students successful experiences 

in schoolwork as well as an opportunity 

to self-assess their knowledge. The 

teacher asks a series of questions 
about prior material and all students 

write an answer to each question. (White boards are perfect for this 

activity). The teacher may want the students to work in learning pairs or 

individually. The teacher gives the correct answer to the question either 

orally or in writing after each question. The teacher's role during this 

activity is to move around the room to get a sense of how well students 

understand. Review Test strategy will also guide any re-teaching or revisiting 
that needs to take place 

 

Merrill Hamlin, Inspiring Active Learning, p. 46 
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Next Time We Meet Strategy 

 

The Next Time We Meet strategy is an excellent way to 

spark an interest in learning that will be following. The 
teacher closes class with a preview of tomorrow's learning 

that will be interesting to students. It is almost a 

commercial for the new learning. It may take the form of a 

statement like "Tomorrow, you will learn who was the only 

president in our history to never marry and why," or "When we meet again, 

we'll find out how learning about rock formation has made millions of dollars 

for some enterprising people." Your closure may be a question like "Would 

you like to learn how to how to reduce study time? Well, come to class 

tomorrow and find out how." The closure may be a challenge like "By the end 

of class tomorrow, you will know ten words in French that could help you out 

of a jam." 

Eric Jensen, Super Teaching, p. 127 

 

Thought/Feel Card Strategy 

This closure strategy promotes student's self-awareness of 

material learned and also can help to build respectful group 

relationships. In this strategy, students create, usually anonymously, notes 

that describe their personal thoughts or feelings currently in their 

awareness. For this strategy, students are given 3 X 5 cards or small slips of 

paper. On one side of the card or paper, they note some thoughts now in 
their mind about what they have learned. On the other side they write how 

they are feeling about how they are doing. You may share these without 

mentioning names to show students that they are not alone in their feelings. 

You may not want to share their reactions aloud, but they will certainly let 

you know how your students are responding to your teaching. 

Merrill Hamlin, Inspiring Active Learning, p. 93-94 
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Like/Might Strategy 

 
This strategy is used when students need to review their 

recent behavior noting what they liked about it and what they 

might do differently another time. This teaches students to 

review and evaluate their actions constructively and open-

mindedly. For younger grades, it might be useful for the 

teacher to give one or two examples like: 

 

Next time I might volunteer sooner. 

Next time I might not rush no much. 

 

Remind them that they are writing what they might do differently, not necessarily what 

they promise to do next time. The like part of the strategy often moves students to 

notice their talents, and the might part reminds them that they don't need to repeat 

past behaviors. They can live and learn and adjust their behaviors. Sharing is not 

necessary, but it may help in building an accepting community climate. 

 

Merrill Hamlin, Inspiring Active Learning, p. 92-93 
 

 

Slide Show /Overhead Review Strategy 

 
Don't erase or throw away the overheads that you have created for 

lessons. Don't delete the power point slides you have created to 

enhance your lessons. Instead use them for review. Put on some 

background music (60 beats a minute, no words), turn down the 

lights a create a slide show or visual review for your students. The 

teacher shows the overhead or slide and tells the student to read it 

silently. The teacher should also read it silently to judge just how long 

the slide should stay up. The iPad would be great for this. At the end of the slide show 

ask students: 

 

"What did you recall?" 

"What had you forgotten?" 

"What were the most important facts?" 

 

A+ Teacher Notebook 
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Reflective Lesson Log (or journal) is an assessment 

strategy that allows the teacher and the student to 

assess understanding. Try using it at the end of a lecture burst, end of a 

unit, topic or theme. It should reveal the level of the student's 

understanding. It can be used to inform review sessions for the teacher or 

to help the student find the gaps in his/her understanding. The statements 

they respond to are adaptable to the specific topic or class. A generic 

reflection form is attached, but here is an example of a reflective lesson 

log: 

 

Name:_________________________ 

Date:_________________________ 

Topic:_____________________________ 

 

1. Key ideas from this discussion__________________________ 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

2. Connections I can make with other ideas:_________________ 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

3. Questions I still have:________________________________ 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 
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REFLECTIONS 

 

 

Name:__________________  Date:___________________ 

Course:_________________  Topic:___________________ 

 
Circle One:  Lecture  Discussion   Video  Written Material 

 

1. Key Ideas: 

2. Questions I have: 

3. Connections I can make with other subjects: 

4. How I can apply these ideas to my own life: 

5. My insights or reflections from these ideas: 

6. __________________________________: 
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A problem solving log or journal is a strategy to help 

students figure out or solve a problem that they are 

currently facing in class. Whether they are researching 

a topic, organizing a speech, or analyzing an unknown 

substance, this journal or log entry may help them 

break through the problem and move to a resolution. 

The problem-solving log is one strategy to help 

students develop the skill of self-assessment and self-reflection. Use the 

black line master on the next page or simply the sentence starter to help 

your students help themselves.  
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Problem-Solving Log 
 

Date:________________   Name:_________________ 

 

Class:________________ 
My problem is… 

1. I am stuck on… 

2. The best way to think about this is… 

3. Something that is similar to this problem is… 

4. A question I still have is… 

5. One solution I think could work is… 

6. I need help with… 
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Peer Review or Peer Conference can improve student work as it provides an 

opportunity to receive input about a written work and to rewrite that work. 

It serves as a brain compatible percolation activity where the student Does 

the writing, receives Input, and is allowed to Redo the writing. Use the 

attached black line master for this activity or modify it to meet your needs. 
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Peer Conference on Written Work 

Directions: Have students exchange their written work with a partner and critique the 

work. 

 

� First Reading  �Second Reading   �Third Reading 

 

Please read or listen to my written work and help me by answering the following 

questions: 

 

Title of Piece:_____________________________________________ 

 

The part I like  

best is 

 

 

because 

The part I am 

not really clear 

about is 

 

 

because 

 

Please tell me more about . . .  You might want to try . . . 

Written by:____________________ Read by:____________________ 

Copyright © 2013 Surviving to Thriving LjL.  All rights reserved by authors.  

18 

 

 

 

 
The One-Minute Paper Strategy is a quick assessment strategy that 

answers the teacher's question, "What did my students understand 

today?" In one minute you will be able to match your instructional 

goals for the class with the students' perceptions of their own learning. The 

teacher will then use their responses to guide instruction for the next class. 

 

 

Directions: 

1. Stop instruction 2 or 3 minutes before the end of the hour. 

2. Ask the students to take out a half-sheet of paper (some teachers use 

"post-it" notes.) 

3. Ask students to respond briefly (one minute) to some variation of the 

following questions: 

• What was the most important thing you learned during this class 
today? 

• What important question remains unanswered? 
• What are you still confused about? 

4. Collect their papers (or ask them to stick the "post-it notes" to the 

door as they leave the room.) 

5. Use the information you gather to guide your instruction the next day. 
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The Muddiest Point Strategy provides a quick response 

and feedback about any confusion or difficulties that 

the students may have experienced in a lecture burst, 

a homework assignment, a reading, a lab experiment or 

a film. Students must quickly assess what they do not 

understand and articulate it as clearly as possible. 

Their responses show the teacher what to emphasize 

and how much time is needed to clear up the confusion. 

This strategy is more effective in classes where 

students are given large amounts of new information on 

a regular basis. Use it sparingly in classes that 

emphasize synthesizing and evaluating information. 

 

Directions: 

1. Ask students to use a half-sheet of paper (or provide them with a 

sticky note). 

2. Write on the board, The muddiest point in the…(lecture, lab, reading, 

etc) 

3. Ask students to copy the sentence starter and complete it with their 

own words. (More often than not their responses will be a few words or 

a short sentence. 
4. Collect the papers or ask them to post the sticky notes on the 

blackboard. 

5. The teacher quickly scans their comments and uses the information to 

guide instruction. 
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Dry Erase Boards, Marker Boards, or iPads 

 
 

 

 

You may purchase student dry erase boards or make marker boards. Boards 

are 12" x 12" squares (smaller if you so desire) made of white bathroom 

paneling. The students write on them with dry erase marker pens. Since dry 

erase markers can be expensive, students are asked to donate two to the 

class at the beginning of the course. Place about 35 in a tub, store the 

others, and pull them out when the current ones are used up. Marker boards 

are easily cleaned with paper toweling, or students could donate an 

"orphaned" sock to class. Put the socks in another tub, and the student pulls 

them out and uses them when needed. Marker boards are an excellent way to 

check for understanding, to review, or to practice newly acquired skills. Walk 

around and check them or ask the students to hold them up so an entire 

class can be checked quickly. Marker boards are an excellent assessment at 

the end of class to check that students have understood the daily lesson. 

 

With iPads in the classroom 

you can easily use Pages or a 

free drawing app like Skitch. 

Have students write or draw 

their answer and hold it up. 
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Likert Scale is an assessment strategy that can measure a student's growth. It is a 

continuum that can help teachers and students assess progress in a specific area, topic, 

or subject. It is simple to use, does not require much time, and can be used to inform 

instruction. It is easily adaptable to almost any criteria. 

 

The examples below show how a Likert Scale works and may give some ideas about how it 

could be used. 

 

Descriptive words used  

in the composition:  

 
0   1   2    3 

__________________________________________ 

No  1-2  3-4   5 or more 

   Descriptive Words 

 

I understand how to 

Multiply by binomials:  

 
0       1          2     3 

_______________________________________________ 

   Not yet  It’s a start  O.K.  Ah Ha!   

 

My essay about the importance of 

Ecology was:  

 
1      2       3        4 

_______________________________________________ 

      Undeveloped  Partial Competent  Powerful   
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Metacognition is the action of thinking about thinking! It is an important 

aspect of self-assessment and self-reflection. This quick and easy activity 

creates an opportunity for students to think and reflect about what they 

have been learning.  

 

Follow these steps: 

1. Ask students to write down five things they have learned. 

1. (Give them about 2 minutes for this step) 

2. Ask them to pair with a partner. 

3. Using a watch to time this activity, tell one partner to talk for One 

minute about what he/she has learned. 

4. At the end of one minute, say STOP and SWITCH. The second partner 

will now talk for one minute. He/she cannot repeat anything that has 

already been said. 

5. At the end of one minute, say STOP and SWITCH. The second partner 

will now talk for 30 seconds. Once again no repetition of anything 

already said. 
6. At the end of 30 seconds, say STOP and SWITCH. The second partner 

will now talk for 30 seconds. 

7. At the end of 30 seconds, say STOP and SWITCH. The second partner 

will now talk for 15 seconds. 

8. At the end of 15 seconds, say STOP and SWITCH. The second partner 

will now talk for 15 seconds. 

9. When time is up ask each pair to write ONE SENTENCE that 
summarizes the key idea of what they have learned. 

10. Conduct a quick wrap-around to hear their sentences. 
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Directed Paraphrasing is a technique that allows the teacher to assess the 

degree to which the student understands the topic, information, reading, 

lab, or problem that the class is studying. It is more complicated than simple 

paraphrase because the teacher assigns the audience to whom the student 

must speak/write. 

 

Directions: 
1. Assign the topic, idea, problem, concept, etc. to be paraphrased. 

2. Assign a particular audience (a younger student, your parents, a peer, 

the principal, etc.) 

3. Give them some think time. 

4. Ask them to speak or write their directed paraphrase. 

5. Group their answers into one of the following categories: 

• Confusing 

• Minimal 

• Adequate 

• Excellent 

6. Then ask them to examine and rank the responses according to the 

following categories on a scale of 1 to 5. 

• Accuracy (of information_ 

• Suitability (for the intended audience) 

• Effectiveness (in fulfilling the purpose) 

Or you can simply, circle the clearest (best) point made by the student 

and underline the worst (muddiest) point. 

7. Look for patterns of clarity and confusion to guide future instruction. 
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Cerebral Summaries give students an opportunity to reflect about what 

they have learned. Students jot down or draw an icon on a paper the key 

points or main ideas of the learning episode. The teacher may jumpstart the 

summary with a question like: 

 

"What did we learn today about (insert the specific learning objective)?" 

"How does this connect or relate to what we already know about (insert 

some past learning that will help students with positive transfer)?" 

"How can this help us, or how can we use this information/skill in the future? 

Partner, whole group or one on one processing could take place after this 

activity. The teacher should use the information gained from the Cerebral 

Summaries to guide instruction. 

 

David Sousa, How the Brain Learns, p. 46 
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Application Card is a strategy to use after a principle, generalization, 

theory, concept or procedure has been introduced. This strategy enables the 

teacher to see very quickly whether the students understand the 

applications of what they have learned. Students are required to link new 

information with prior knowledge and with real world situations. 
 

Directions: 

1. Hand out 3 x 5 cards to the students. 

2. Ask them to write down at least one possible, real-world application for 

what they have just learned. 

3. Ask them to find someone in the classroom who chose a different 

application from their own. 
4. Students will then share with each other. 

5. Ask the students to return to their seats and whip around the room 

asking students to share. 

6. The class will rate the applications according to the following scale 

� Great 

� Acceptable 

� Marginal 

� Not acceptable 

  

Real World 
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A Transfer Journal helps students see patterns, relationships of topics or 

subjects, or the applications of what they are learning. Students often need 
a vehicle to help them make those associations or to transfer learning from 

one area to another. Look at this example and then use the black line master 
that is attached for your class. 

 

Idea Interpretation Application 

 

What is the Big Idea? 

(Copy phrase or 

sentence exactly) 

What does it mean" 

(Write in your own 

words) 

How can you apply or 

transfer the idea to 

another subject or to 

your life? 

Example: 

Viet Nam became 

President Johnson's 

Achilles heel. 

 

Soft spot, weakness - 

In mythology, Achilles 

was dipped in the River 

Styx to make him 

invincible. His mother 

held him by the heel so 

it wasn't protected. He 

was later killed when 

someone shot him in the 

heel. 

 

I can say that when I 

diet, chocolate is my 

Achilles heel - my weak 

spot - my downfall. 

Or 

In the book, A Separate 
Peace, Gene's Achilles 
heel was jealousy. He 

envied Finny and his 

envy caused Finny's 

death. 
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Name:______________________ Class/Course:___________________ 
 

Date:_______________________ Topic:________________________ 
 

Idea Interpretation Application 

 

What is the Big Idea? 

(Copy phrase or 

sentence exactly) 

What does it mean" 

(Write in your own 

words) 

How can you apply or 

transfer the idea to 

another subject or to 

your life? 
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Whip Around 

(Using Oral Language) 

 
Whip around is an instructional strategy that requires input from all 
students. This strategy is usually used when the question has many answers 

or the topic discussed has several aspects to be raised. The name of the 

strategy describes how it works. The teacher just whips quickly around the 

room asking all students to give their input. A student may pass. It is useful 

in helping teachers determine if they need to reteach content. The whip 

around is often used as a closure activity at the end of a period of 

instruction. 
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 (Using Oral Language) 

 

Examines prior knowledge and beliefs that may interfere with the ability to 

correctly learn new information.  

 

Misconception analysis provides students an opportunity to discuss, often in 

small groups, misunderstandings they may have. Typically the 

misunderstandings or misconceptions are first identified by the teacher. Of 

course, there are numerous opportunities for students who have been 

exposed to misconception analysis to use the technique on their own and with 

peers as they identify topics that need clarification 
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Social Media for Formative Assessment 
Vine – Six-Second Video for Formative Assessment 

Students show what they know and are able to do in 6 seconds of video. Vine 

is a free app for smartphones and tablets. Vine allows users to record and 

post short (six-second) video clips, which can be shared online on Vine, 

Twitter and Facebook.  

Record videos through the in-app camera—press the screen of your device 

to capture both video and audio. Many teachers have experimented with Vine 

in the classroom. See examples and resources using the QR codes below. 

Shakespeare in 6 Seconds 

The One and Only Ivan plot. 

 

 

 

 

 

Science in Six Seconds    Edutopia: Vine and Instagram in the Classroom 
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many contributors as possible. 
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