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Introductions

Here are some things about each of us 
you may not know by looking at us.

Turn and Talk

Turn to someone next to you 

and share something he or she 
would not know about you by 

looking at you.

Three Things 

I believe about homework

• Write down three things you believe 
about homework on the Notable 

Observations & Reflections (NOR).

• Set aside your NOR for now!

Homework and Reinforcement of Skills

“Children cannot be made to acquire 
skills.  They aren’t vending machines, 

such that we put in more homework 

and get out more learning” (Kohn, 

2006, p. 18).
HOMEWORKHOMEWORKHOMEWORKHOMEWORK
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Influence of Homework

“There is no relationship whatsoever 
between time spent on homework and 

course grade, and no substantive 

difference in grades between students 

who complete homework and those who 

do not” (Kohn, 2012, paragraph 11).

Research Regarding Homework

“The better the research, the 

less likely one is to find any 
benefits from homework” (Kohn, 

2012, paragraph 12).

Influence of Homework

• “The general message from the overall d = 

0.29 is that the effects of homework are 

small, and even smaller (near to zero) in 

elementary schools” (Hattie, 2012, p. 12).

• “The effects of homework ranked 88th out 

of all 138 influences” (Hattie 2012, p. 13).

Your Beliefs about Homework

• Reflect for a moment on your beliefs 
about homework and what research 

is saying about homework.

• Are there other benefits to homework 

that research supports?

• Let’s play the Chain Game.

The Chain Game

• The Chain Game is comprised of 
cards that direct individuals to look, 

listen, and act.

• Each card lists three things:  

1) An action and statement a prior 

individual completed; 

2) an action to do; and 

3) a statement to be read aloud.  

The Chain Game

• Look and listen for someone to do a 
specific action and say a specific 

sentence.  

• If that action and statement appears 

on the your card, you will do an action 

and then read aloud the statement on 
the card.

Sample Game Chain Card

When you see someone walk to the door and 

open and close it and say when your pencil 

breaks or needs sharpening, please take a 

fresh pencil from the pencil cup on the 

teacher’s desk and place your pencil in the 

needs-sharpening cup. WALK TO THE 

PROP TABLE AND PICK UP THE PENCIL 

CUP:  Say:  “That way we won’t disturb our 
teacher or classmates—what a great idea!”

Let’s play the Chain Game!

Homework and Nonacademic Benefits

“There isn’t a shred of evidence to 
support the widely accepted 

assumption that homework yields 

nonacademic benefits for students of 

any age” (Kohn, 2006, p. 19).



Homework - Who Needs it? AMLE 2014 November 7, 2014

Surviving to Thriving LjL 3

Turn & Talk

Turn to an elbow partner and 

discuss what you just heard 
about homework and its effect 

on nonacademic benefits for 
students.

TIME-MANAGEMENT

GOOD TEACHERS 
GIVE HOMEWORK

The Chain Game

How might you use the Chain 

Game in your classroom?

Homework:  One Size Does Not Fit All

“But even if practice is sometimes useful, we’re 

not entitled to conclude that homework of this 

type is for most students.  It isn’t of any use for 

those who don’t understand what they’re doing.  

Such homework makes them feel stupid; gets 

them accustomed to doing things the wrong 

way; and teaches them to conceal what they 

don’t know” (Kohn, 2006, pp. 21-22).

Quality Homework Tasks

“Both mastery and performance are 

involved, and thus it is important to choose 

tasks that invite students to engage in 

deliberate practice, being transparent about 

the end value of the practice, and providing 

much formative feedback to enhance the 

impact of the practice” (Hattie, 2012, p. 109).

Designing Quality Homework Tasks

Academic Purpose:  Tasks should 

have clear academic purpose 
(Vatterott, 2009, p. 99).

Designing Quality Homework Tasks

• What is the academic purpose of the task?

• Preparing (i.e. learning vocabulary)

• Checking for understanding

• Practicing (multiplication tables)

• Preparing (speech, performance, dialog)

• Processing (analyzing, evaluating, 

reflecting)

Designing Quality Homework Tasks

• Competence:  Tasks should have a 

positive effect on a student’s sense of 

competence (Vatterott, 2009, p. 99)..

• Assigning the continuation of work started 

in the classroom as homework results in 
less able students attempting homework 

without both academic and social support 

found in a classroom (Coutts, 2004).

Designing Quality Homework Tasks

Competence Component…

“Homework tasks should be designed not 

only to support classroom learning but also to 

instill a sense of competence in the mind of 

the learner” (Vatterott, 2009, p.102).
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Designing Quality Homework Tasks

Ownership:  Tasks should be personally 

relevant and customized to promote 

ownership (Vatterott, 2009, p. 100).

Human beings have an intrinsic tendency to 

seek out novelty and challenges, to extend 
and exercise their capacities, to explore, and 

to learn.  Edward L. Deci (Quoted in Pink, 

2009, p.8).

Designing Quality Homework Tasks

Ownership Component…

Research suggests that homework 

must be increasingly inspired by 

students’ own interests and 

motivations” (Corno 1996, p. 29).

Quality homework tasks 

promote ownership when…

• Allow for choices

• Opportunities to personalize work

• Allows students to share things about 

themselves

• Tap emotions, feelings, or opinions

• Allow students to create products or 

presentations (Vatterott, 2007)

Homework Tasks Examples

• Design a method for learning (song, 

rap, poem, equation, etc)

• Create a game (Jeopardy, Chain 
Game, 3-Second Rule, etc.)

• Write directions or instructions for a 

process

• Interview others

• Create an infographic

Designing Quality Homework Tasks

• Aesthetics:  Tasks should be aesthetically 

pleasing (Vatterott, 2009, p. 100).

• “The presentation of homework is about 

how appealing the task is judged to be—the 

way it looks on paper; whether it appears 
easy or hard, fun or tedious, interesting or 

boring” (Vatterott, 2009, p. 105).

Surprise!

• What surprised you about the research 

and homework?

• Jot down some thoughts on your NOR.

Your Best Homework Task

• Turn to an elbow partner and share your 

best homework task.

Alternatives to Traditional 

Homework Tasks
• Check off alternative homework tasks that 

you could see yourself using with your 

content and your students.

• Find a partner who teaches the same 

content that you do.

• Together, create content-specific 
alternative homework tasks.

• Write them on a Post-It and post!

Challenge or Confirm Chat

• Return to the 3 beliefs about homework 

you listed on the NOR sheet.  

• What challenged or confirmed your beliefs 
about homework?

• Relocate your content partner and chat 

about what challenged and/or confirmed 
your beliefs about homework.
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Commitment

• Make a commitment to try an 
alternative to traditional homework 

tasks or try a new idea for homework.

• Peruse the Post-Its of alternative 

homework tasks and the handout for 

ideas.

• Let us know how it worked!
– survivingtothrivingljl@gmail.com

Important Information

CEU Code: BR-53

HANDOUTS from this presentation: 

– AMLE website and app.

– Our Blog http://survivingtothriving.wordpress.com/

Contact/Follow Us:

– Blog: http://survivingtothriving.wordpress.com/

– Email: survivingtothrivingljl@gmail.com

– Twitter: @llcarpenter @thrivingljl
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